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Abstract. Despite many years of formal English instruction, an essential part of learners in
English as a Foreign Language (EFL) have difficulties to make communication fluently and
confidently. This paradox of broad exposure without communication mastery systematic crisis
in speaking abilities. The purpose of this article to explore the structural, methodological, and
psychological causes that setting struggle to develop oral skill. These factors encompass
grammar-focused system and curricula centered interaction, and emotional barriers that
impede speech development. The paper ends with suggested teaching reforms based on
interaction language instruction, task-based learning, and student-centered approaches to
insist this ongoing educational challenge.

Keywords: Speaking competence crisis; EFL education; assessment reform; curriculum
alignment; communicative competence; language anxiety; pedagogical solutions.

Introduction. One of the most problematic skills in English as a Foreign Language (EFL)
classrooms is an oral skill which is highlighted as a significant part of learning. Although
communication abilities are frequently cited as the primary objective of language education,
numerous students finish years of formal English instruction without achieving as functional
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speaking level. This paradox prompted researchers to pinpoint what might be characterized as
a conversational competence crisis in EFL settings. The crisis is not merely a consequence of
individual learners’ weaknesses; instead, it highlights systemic issues embedded in curriculum
development, evaluation techniques, instructional approaches, institutional limitations, and
learner psychology.

This article examines the main scientific points of view on the causes of limited speech
development in EFL classrooms and examines pedagogical solutions proposed in recent
research. Based on the research of Nuraini (2016), Osman (2018), Al-Hassani (2019), Fan and
Yang (2020), Al-Hassaani et al. (2021), the discussion demonstrates that the crisis of
conversational competence is systemic. It also argues that effective correction of the situation
requires context-sensitive pedagogy, assessment system reform, curriculum alignment, and
the creation of a psychologically supportive classroom environment.

To begin with systematic barriers in instructional design. One of the primary factors
contributing to the constraints on conversational competence is the design of the learning
process and the classroom environment. Nuraini (2016) highlights several internal and external
obstacles that hinder the development of oral speech skills. Internal factors encompass the
influence of the mother tongue, age, phonetic abilities, prior exposure to English, identity,
linguistic self-esteem, and student motivation. These elements affect not only pronunciation
and fluency but also students’ readiness to engage in oral communication [1].

External factors further complicate the learning conditions. Large class sizes, limited time
allocated for communication practice, and insufficient student autonomy reduce opportunities
for comprehensive oral practice. In overcrowded classrooms, teachers have less time for
individual student presentations, causing spoken language to become a secondary rather than
a central focus of instruction.

Nuraini (2016) stresses that pedagogical approaches should be selected based on a careful
needs analysis rather than being applied indiscriminately. Methods such as the Direct Method,
the Silent Way, Community Language Learning, Total Physical Response, and Communicative
Language Teaching (CLT) offer diverse possibilities.

Assessment practices constitute yet another systemic factor influencing the development of
speaking skills. Osman (2018) points out practical constraints that compromise the accuracy
and consistency of spoken language assessment in large EFL classes. These include time
limitations for oral evaluations, inadequate teacher training in devising assessment tasks, and
the absence of score calibration sessions, which result in uneven grading and superficial
feedback.

When assessment systems prioritize written exams over oral performance, speaking skills
take a backseat in classroom priorities. Teachers may focus more on grammar and reading
comprehension since these areas are more rigorously tested. Consequently, the assessment
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approach indirectly undermines communicative competence.

Osman (2018) contends that well-designed assessment frameworks and targeted evaluator
training can act as systemic drivers for improvement. Appropriate and reliable speaking tasks
aligned with learning objectives enable teachers to diagnose students’ needs more precisely
and offer constructive feedback. Thus, reforming the assessment system yields not only
evaluative but also pedagogical benefits [2].

Additionally, systemic issues emerge at the level of educational programs and institutions.
Al-Hassani (2019) notes that in some EFL universities, the curricula fail to adequately address
students’ language or communication needs. When educational goals prioritize theoretical
knowledge over practical speaking skills, students lack structured opportunities for verbal
interaction [3].

Moreover, factors related to instructors, such as inadequate training in communication
techniques or limited utilization of technological tools, constrain the communication
experience. Even when students recognize the importance of English for academic and
professional advancement, psychological barriers like shyness, hesitation, and anxiety persist.

Proposed solutions include creative classes as realistic video lessons, organized role-playing
activities, and consistent incorporation of language courses.

These approaches foster an engaging, interactive learning environment where students
tackle authentic communication challenges. Notably, they mark a shift from teacher-centered
instruction to student engagement.

Finally, Al-Hassani and co-authors (2021) provide evidence that psychological factors
significantly hinder speech development. In their study conducted at the University of Aden,
anxiety, low willingness to communicate, and difficulty applying grammatical knowledge during
spontaneous speech were identified as the main obstacles.

Their results highlight the dual nature of conversational competence.: it requires both
linguistic accuracy and fluency in communication. Theoretically, students can understand
grammatical rules, but they have difficulty following them in the communication process. Thus,
the textbook’s design should include teaching grammar, vocabulary, pronunciation, and
fluency as part of authentic communication tasks.

The study recommends a balanced curriculum, a supportive classroom environment, and
the alignment of curricula with the context of student learning. Simultaneous consideration of
emotional and cognitive aspects is necessary for the sustainable development of spoken
language.

According to analytical report of Fan and Yan (2020) broaden the discussion by examining
assessment systems for spoken language. Their analysis reveals that many current systems
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concentrate exclusively on isolated features, such as pronunciation or scoring rubrics, while
neglecting communicative competence, fluency, and discourse management.

The authors propose comprehensive evaluation models that consider multiple dimensions of
speech performance. A robust assessment should encompass linguistic precision, pragmatic
proficiency, and strategic interaction skills. Without thorough evaluation procedures, the
assessment fails to capture genuine communicative abilities. This perspective reinforces the
notion that conversational proficiency cannot be enhanced through piecemeal assessment
approaches. Instead, the design of a holistic assessment should align with the communicative
objectives and demands of real-world spoken language use [4].

(World English Journal et al., 2021) publish a case-oriented review from the University of
Aden University in Yemen, where anxiety, low readiness, and difficulty applying complex
grammatical rules hinder the development of spoken language. Their results confirm the view
that conversational competence requires both linguistic accuracy and fluency of
communication, which is supported by materials and curricula appropriate to the needs and
context of students. The authors of the study advocate the development of curricula in which
priority is given to fluency, accuracy, grammar, vocabulary and pronunciation on an integrated
basis, which indicates a balanced approach to the formation of conversational competence in
difficult conditions.

Collectively, these studies shed light on the multifaceted crisis of conversational
competence in EFL classrooms, which is rooted in systemic assessment methods, curriculum
alignment, teaching methods, and student psychology. The literature suggests that effective
pedagogical solutions should take into account context, assessment, and design in order to
provide genuine, consistent opportunities for meaningful speech interaction [5].

Taken together, the literature reviewed shows that the crisis of speech competence in EFL
classes is systemic, not accidental. The issue doesn’t stem from students’ inability or lack of
effort but from structural inconsistencies in the learning process, assessment systems,
educational priorities, and the emotional atmosphere in the classroom. These studies
demonstrate that speech competence is shaped by an interconnected network of pedagogical,
institutional, and psychological factors.

Firstly, we need to recognize that the development of speaking skills depends on the
context. As Nuraini (2016) points out, students’ internal variables, such as motivation, identity,
phonetic abilities, and linguistic ego, interact dynamically with external classroom conditions,
including class size, exposure, and autonomy. This interaction suggests that no single teaching
method can address the shortcomings in speaking skills. Pedagogical success depends on
adapting to the context. When communication methods are applied mechanically without
considering the needs, they become routine procedures rather than transformative practices.
Thus, the crisis begins with the coordination of the educational process.
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Secondly, assessment methods act as structural regulators of pedagogical priorities. Osman
(2018) demonstrates that unreliable oral assessments, limited assessment time, and
insufficient evaluator training reduce both reliability and feedback for development. We must
understand that assessment not only measures competence but also shapes it. If the level of
oral proficiency is insignificant in testing, it becomes insignificant in classroom practice.

Thirdly, the discrepancy between educational institutions and curricula exacerbates the
crisis. As Dr.Al-Hassani (2019) shows, when curricula focus on theoretical knowledge rather
than communication skills, students are systematically deprived of opportunities to practice
structured language. Teachers’ limitations, insufficient technological integration, and minimal
conditions for authentic practice hinder the development of fluency. It's important to note that
students’ indecision and anxiety should not be seen as innate traits but as a result of prolonged
exposure to an environment where speaking is neither normalized nor safe. Therefore,
institutional design plays a crucial role in both enabling and limiting communicative growth.

Fourthly, the concept of speaking competence requires critical examination. Fan and Yan
(2020) emphasize that many assessment systems use simplified approaches, focusing on
pronunciation or grammatical accuracy, but neglecting communicative competence, discourse
management, and strategic communication. Such a fragmented assessment narrows the
concept of communicative competence and distorts the focus of learning. Speaking
competence is both cognitive and psychological. Without an emotionally supportive
environment that normalizes mistakes and encourages experimentation, students can develop
communication inhibition despite having sufficient structural knowledge.

Overall, these studies show that the crisis of speech competence results from a cyclical
interaction of inconsistent methodology, distorted assessment, curriculum imbalance, and
psychological insecurity. Reform efforts targeting only one dimension are unlikely to lead to
sustainable change. A comprehensive approach to the system is necessary.

The crisis of speech competence in EFL classes reflects a structural contradiction in
language education: while communication skills are publicly declared as the main goal,
institutional practice often undermines their development. Teaching methods are often applied
without considering the context; assessment systems prioritize measurement over mediation;
curricula prioritize theoretical knowledge over communication skills; and the classroom
atmosphere does not adequately address emotional vulnerability.

This analysis shows that speaking competence cannot be considered a secondary skill or an
optional outcome. It should be positioned as the main indicator of communication
achievements.

Achieving this shift requires systemic restructuring in many areas. Assessment should be
constructive, transparent, and formative.
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Training programs should provide structured opportunities for authentic communication.

Learning should correspond to the psychological characteristics of students and contextual
realities. Most importantly, the culture of assessment must be transformed from control
mechanisms into a framework of development.

A recurring theme is the discrepancy between learning objectives, assessment mechanisms,
and actual communication requirements. When curricula are focused on theoretical knowledge,
written work is preferred in the assessment, and authentic interaction in the classroom is

limited, spoken language inevitably suffers.
Therefore, effective pedagogical solutions should be:
1. Context-based and needs-based analysis.

2. Evaluation of oral speech based on an analysis based on reliable and informed
information.

3. In accordance with the curriculum, ensuring that the goals correspond to the
communicative realities.

4. Psychological support, which reduces anxiety and increases willingness to communicate.
5. Interactivity, providing constant opportunities for genuine verbal interaction.

It is only through systemic reforms in these areas that EFL classes can move beyond
symbolic communication goals and move towards genuine conversation skills.

The crisis of speech competence in the context of EFL reflects deep-rooted systemic
problems rather than individual pedagogical deficiencies. Research shows that learning
inconsistencies, imperfect assessment systems, inconsistent curricula, institutional constraints,
and student anxiety collectively hinder the development of communication skills.

Overcoming this crisis requires comprehensive reforms: carefully selected teaching
methods, approved assessment systems, revision of curricula in accordance with
communicative goals and the creation of a psychologically favorable learning environment.
When these elements work in concert, conversational competence can transform from a

desired goal into an achievable educational outcome.
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LWETEN TINI PETIHOE AFbUIWbBIH TIIIH OKbITYOAFBl COWUNEY KY3IPETTIITIHIH,
OAF OAPBICbI: XXYWEJIIK CEBEMNTEPI MEH NMEOAIOrMKAJbIK LUELIMAOEPI

KyTTbibek B.6. — Akagemuk E.A. bekeToB aTblHAafbl KapafaHObl ¥YNTTbIK 3epTTey
yHuBepcuteTi (KapafaHobl K., KasakcTaH) e-mail: balgerimkttybek@gmail.com

AnfaTna. AFbUILWbIH TiNiH Ken Xbigap 60Mbl pecMn TypAe OKbITYFa KapaMacTaH, aFblJLWbIH
Tinin WeT Tini peTiHpe (EFL) ypernywinepain 6acbim 6eniri epkiH )KoHe ceHiMAi KapbiM-
KaTblHaC )acayfa KublHAbIKTapfa Tan 6onapbl. byn napafokc KapbiM-KaTblHAC »Kacay
kabineTiH mMeHrepmey cenney gafablnapblH AafFOapbiCKa YylWbipaTaTbiHbIH KepceTeqi. byn
MaKaJslaHblH, MakcCaTbl-aybl3lWa Censey AafabllapblH aMbITy YLWiH KypeceTiH KYypblbiMAbIK,
d4icTeMenik XXaHe Mcuxonorusanelk cebentepai 3epTtTey. byn dakTopnap rpammaTukaFra
bafbITTanfaH Xynenep MeH oky bafpapnamanapbiHa bafbiTTanfaH e3apa apekeTTecyqi,
coHpan-akK cenneypniH AamMyblHa TocKayblal 60naTblH 3MOLUMOHaNAbl Kegeprinepai kKamTuabl.
Makana e3apa apekeTTecy TifliH OKbITyFa, TancblipMaFa Heri3gesnreH OKbITyFa XX3He OChl
y34ikci3z 6inim 6epy MaceneciH Tanan eTy ywWwiH cTyaeHTke GafbiTTanfaH Tacingepre
HerizgenreH oKkbITy pedopManapbiMeH asKkTananbl.

Tynin ce3pep:Cenney Ky3ipeTTiNiri gaFfapbiCbl; afblWbIH TiNi weTen Tini peTiHAae;
KOMMYHUKaTUBTIK Ky3ipeTTinik; 6aFanay xyneci; oky bafaapnamMacbiHbiH, COMKECCI3airi; Tingik
Ma3acbI3AblK; NeJarorvkanbik pedopmanap.

KPU3MC PEYEBOW KOMMETEHTHOCTU B OBYYEHWUW AHTJIMNCKOMY A3bIKY KAK
NWHHOCTPAHHOMY: CUCTEMHbBIE MPUYNHbLI N MEOATOIrMYECKWE PELLEHNA

KyTTbibek b.b. — KaparaHOWHCKNIA HauMOHaIbHbIN UCCeA0BaTENbCKUN YHUBEPCTUTET UM.
Akapgemuka E.A. bykeToBa, (KaparaHga, KasaxctaH) e-mail: balgerimkttybek@gmail.com

AHHOTauunda. HecmoTpa Ha MHorosneTHee copManbHoe 0Bby4YeHMe aHrIMNCKOMY $3bIKY,
3Ha4YMTEeNbHAsA 4YacCTb M3yYalLWWUX AaHFAUNCKUA KakK MHOCTpaHHbin (EFL) mncnbiTbiBatOT
TPYAHOCTM B TOM, 4T0Bbl CBO6OAHO N YBEpPEeHHO 06l aTbCa. DTOT NapafoKC 3ak/lo4YaeTcs B
TOM, 4YTO LUMPOKOE pacnpocTpaHeHne 6e3 oBnafeHMUsa HaBblkaMu OOLWEHUA NPUBOAMUT K
CMCTEMATUYECKOMY KPU3UCY Pa3rOBOPHbIX crocobHocTen. Lenb 3ToM CcTaTb — U3YYUTb
CTPYKTYPHblIE, METOLO0/I0Orn4ecKne N fnCUxonorn4eckmne npuynHbl, KOTOpble 3aTPYyLHAT
pa3BUTKE HaBbIKOB YCTHOW peydn. DTN (haKTopbl BKJKOYAT B cebs CUCTEMY, OPUEHTMPOBAHHYIO
Ha rpaMMaTuKy, U B3aMMOLAENCTBME, OPUEHTUPOBAHHOE Ha y4yebHble MporpamMMbl, a Takxe
3MOUMOHaNbHble Bapbepbl, MPENATCTBYIOLLME PAa3BUTUIO peyn. B KOHLE CTaTbu npeasiaratoTcs
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pecopMbl NMpenofiaBaHnsl, OCHOBAHHbIe HAa MHTEPAKTMBHOM 00y4YeHUU si3biKy, 0byveHuu,
OCHOBAHHOM Ha 3afaYvax, U NoAX04axX, OPUEHTUPOBAHHBIX Ha yYalUXCs, ONS pelleHns 3Tol

NoCTOAHHON obpa3oBaTesbHOM 3a4a4n.

KntoyeBble cnoBa:Kpu3nc peyvyeBOl KOMMNETEHTHOCTU; oby4yeHMe aHrINACKOMY Kak
WHOCTPAHHOMY; KOMMYHUKaTUBHAsA KOMMNETEHLINS; CUCTeMa OLleHUBAaHWSA; HeCOOTBETCTBUE

yqe6H0|7| rnporpamMmsbl; 13bIKkOBasd TPEBOXKHOCTb; nefarorvyeckme pedopmeol.
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